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EUROPE 2020 foresees huge challenges for the future European economy and 
therefore for education and training. 
Business as usual does not work anymore. 
Increasing competition from the new economies put hitherto unseen pressure on 
the European economy and innovation capacity. 
EUROPE 2020 foresees a second range Europe in the new global economy, unless 
dramatic initiatives are taken, and at European level. 
 
Dramatic initiatives include education and training. A new mentality in the 
educational sector is urgently needed, but the sector is not ready for this, due to 
its fundamental conservativism. 
 
In the first decade of the new Millennium, the EU has worked to include and 
focus on urgent new competences across the entire educational sector, such as 
learning to learn and technology fluency. 
The idea was and is that these transversal competences should be nurtured in all 
formal and non-formal educational settings – from kindergarten to higher 
education. In short, lifelong learning competences. 
 
This mission has not been completed. Most of the educational sector is still miles 
away from re-designing their activities to meet these challenges. 
 
As clearly stated in the Preface to EUROPE 2020: 
Economic realities are moving faster that political realities. 
On might wish to add: and the gap is still growing... 
 
The recent crisis did not produce but made transparent the lack of capacity to 
re-design education and learning in Europe. 
The world of education is responding extremely slowly to urgent global needs. 
 
At the same time the crisis did not produce but made transparent the urgent 
need to include a new generic competence in education and training: global 
entrepreneurship competence. 
 
What does this mean? 
 
It means a general and dramatic shift in mentality in education and training. 
It means that the new generations of young people must develop competence 
and capacity to address, explore and navigate in the new emerging global 
markets, dominated by the emerging economies in for instance China and India. 
 
A major part of future large-scale industry and technology will be located in the 
emerging economies, not in Europe. Europe cannot compete, and perhaps it 
should not. 
In short-term this means a loss of economic opportunities for Europe. But the 
dialectics of capitalism at the same time offers new markets: billions of 
consumers will arise from the growth in the emerging economies, and will offer 
innovative young people unforeseen entrepreneurship opportunities. 
 
Innovative young people might address the emerging needs of these economies: 
from individual consumer needs to needs for new learning and social systems in 
these economies. 
But most of all, they might be able to produce new needs among the billions of 
new consumers. The dynamics of capitalism is not about meeting well-known 
needs, but about producing needs. 
This is all the more true in the digitalized and networked global economy. 
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So, why don’t we simply train a number of young people to be able to act on this 
scene of global entrepreneurship? 
Because, as we all know, the global economy and everything linked to it, 
including educational and training needs, will be subject to ongoing and never-
ending changes, and in a pace never seen before, and impossible to predict. 
What is true and profitable today might not be so tomorrow. 
 
The working lives of the new young generations will change accordingly. 
Many times throughout their lives, the new generations will have to make 
considerable shifts in careers and job orientation. 
“Today I work with math, tomorrow with social innovation or quality tourism.” 
 
The pressure for global entrepreneurship orientation in Europe is so strong that it 
does not make sense to train groups of young people to act on this scene. 
All young people must, at different levels, develop a global entrepreneurship 
mentality, from kindergarten to adult and senior learning. 
 
Even though many of the young people will never directly address the global 
market, they need this orientation as a key competence in their lives – as 
working life opportunities within reach. 
 
Now, what are global entrepreneurship competences about, then? 
Actually, we don’t know, as we will have to learn this on the flight, but some of 
the basic elements in this competence might cover: 
 
 

Basic practical understanding of entrepreneurship as an alternative 
to the traditional labour market, including teamwork, networking 
and technology 
 
A practical sense of the global village: the digitalized world 
neutralizes the limits of physical economy 
 
A practical understanding of the basic dynamics of capitalism: the 
creation of new needs and markets 
 
A strong practical orientation towards new emerging markets and 
their cultures: billions of consumers in China and India (and then in 
Pakistan, Brazil, Africa, etc.) 
 
A practical understanding of European cultural, social and 
technological resources to exploit for entrepreneurship and new 
markets 
 
A practical mentality of adventure, pioneering and exploration 

 
 
Learning to learn is not enough, you need to create and produce. 
Europe should be aware not to be haunted by educational overkill: education in 
itself will not necessarily contribute to a sustainable Europe, unless linked to 
creation and production of goods, services and innovation. 
Learning must be linked to social and economic industrious initiatives and such 
entrepreneurial mentalities should be encouraged and practice across the entire 
education and training scenes. 
To do this, Europe will have to re-think centuries of academism. 
 
In fact, we should include global entrepreneurship mentality and orientation in 
all sorts of didactic experiments with media and project based learning for 
youth, one of the ways being to link all youth activities strongly to the 
community, representing reality, collaborative partnering and user contacting. 
 
An additional step should be taken, accordingly, in the wide range of formal and 
non-formal traditional youth labour market initiatives across Europe, to develop 
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such provisions into incubators of global entrepreneurship, including offering 
services and guidance to young people willing to face these challenges. 
 
Changing the traditional European academic mentality towards creation and 
action also offers new opportunities for youth at risk of drop-out, disengagement 
or poor labour market perspectives. 
Although addressing the global market and practicing entrepreneurship might at 
some points require specific qualifications, it also at the same time allows young 
people with poor educational backgrounds to take direct action to create a living 
from innovative and unexpected ideas and approaches. 
Meeting and creating new user needs in emerging economies does not necessarily 
include long academic career pathways. Technology fluency and pioneer spirit 
might be more important capacities when acting on the global market. 
Global entrepreneurship competence might therefore be turned into new work 
and life opportunities for non-academic or unemployed youth, thus offering 
interesting and powerful inclusion perspectives. 
 
A most celebrated life competence is technology fluency – the natural ability to 
exploit technology for work, social and personal purposes. 
But, once again: technology fluency is not enough. 
For some young people technology fluency might be about playing network games 
while being unemployed. 
Therefore it is extremely important to link different forms of technology fluency 
and capacity to the creation of work opportunities for the young people, 
including especially developing entrepreneurial mentality among them, also 
addressing global markets and upcoming or potential market opportunities. 
 
As can be seen from the above comments, global entrepreneurship is not a 
special topic to be taught among others in traditional education. 
Global entrepreneurship is very much linked to community and project based 
learning, thus shifting the learning scene from the institution to the local, 
national or global community. 
This means that global entrepreneurship and its potentials for the new young 
generations is closely linked to the development of Learning Cities. 
Labour market and living perspectives for the new generations should of course 
be of major concern to all learning cities and communities. Learning cities should 
work to include global entrepreneurship in education and training as well as in 
community activities, and should furthermore provide qualified support for young 
entrepreneurs, for instance in the form of open incubators. 
Many non-academic young people will most likely learn more from such 
incubators than in the classroom, and the incubators link the activities directly to 
the personal life perspectives of the young person. 
 
 
 

In the European Program for education and training, Erasmus for All 
2014-20, it is extremely important to support and disseminate 
practical experiments on integrating Global Entrepreneurship 
Competence in a variety of different formal and non-formal settings, 
from kindergarten to higher education and senior citizenship 
learning. 
 
 
 

 


